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The opinions and products, including advertising, class/
workshop notices, and job announcements, appearing in this 
newsletter do not necessarily indicate official sanction, pro-
motion, or endorsement on the part of the newsletter or the 
Wisconsin School Psychologists Association, Inc.  Articles, 
announcements, and letters should be submitted to the Edi-
tor, Jennifer Kamke Black, N4212 Town Line Rd., 
Shawano, WI  54166, 715-524-4180 (home), 715-526-2175 
x1106 (work), e-mail: kamkeblj@shawanoschools.com.  
 REMINDER: regional chapters may receive a sti-
pend of $25/year for submitting an article about their region 
to the newsletter.  
 Deadlines for receipt of material by the editor:   
 
        #1--November 15  #2--January 15 
     #3--April 15       #4--August 15 

Wisconsin School Psychologists Association Editorial Policy 

  

1. This editorial policy shall apply to all WSPA publications 

regardless of originating committee, and to all written editori-

al material distributed as official WSPA activity. This in-

cludes (but is not limited to) the newsletter, monographs, con-

ference newsletters, and committee bulletins. Committee re-

ports, minutes of meetings, conference announcements and 

details, and similar material documenting organizational activ-

ities are not included. This policy shall be published annually 

in the Fall issue of the WSPA newsletter.  

2. Articles and reports of factual information may be edited to 

conform to space limitations, format specification, or to im-

prove clarity, without permission of the original writer as long 

as the article has not been previously published.  

3. Expressions of opinion as in editorials, reviews, and letters 

may be edited only with the original writer’s consent, unless 

in excess of one page of newsletter text. Writers may request 

approval of such modification prior to publication. No editori-

al commentary will be published without citing the source.  

4. All original sources will be credited; material used with per-

mission from other sources will identify and credit that 

source, and note any approved modifications from original.  

5. All items submitted to the appropriate editors/chairs for inclu-

sion in a publication are subject to acceptance or rejection at 

the editor’s discretion. Long articles may be returned to the 

writer for revision or condensing. Every effort will be made to 

insure the content of any WSPA publication provides a bal-

anced viewpoint and that space is allotted for member re-

sponse.  

6. Material that appears in WSPA publications may not always 

represent official organization policy. Statements of policy of 

Executive Board positions will be so identified.  

7. Editorial statements and subjective reviews should reflect 

ethical and professional standards. Comments that might be 

offensive, personal, or reckless will not be published or will 

be returned to the writer for appropriate revision.  

8. All editorial material distributed by WSPA will be reviewed 

by the chair of publications or designee to assure adherence to 

this policy and to provide consultation regarding publication.  
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President’s Message  
by Linda Servais 

Upcoming Events 

I hope everyone had a great Thanksgiving 
and is looking forward to the rest of the holi-
days right around the corner.  It’s been a busy 
fall with the Fall Convention and a lot of is-
sues that are important to our profession.  I 
heard many compliments about the fantastic 
speakers at convention with a number of peo-
ple saying it was one of the best conventions 
ever!  The Convention committee continuous-
ly strives to provide the most current topics 
and professional training possible.  Well 
done……….again! 

I’m aware of how busy you are in your 
districts, referrals, RTI, PBIS, this committee, that commit-
tee, etc.  That’s why your WSPA Board has been working 
hard to stay on top of ESSA, the shortage of school psy-
chologists, along with mental health provision in the schools,  
And then there’s the State Superintendents’, Tony Evers, 
budget that only provides categorical aid for School Social 
Workers to increase school-based mental health provision, 
along with other elements in the budget surrounding mental 
health including, assessment and community mental health 
providers in schools.  The board has not taken a position on 
this yet, since the budget was just made public.  However, 
you can take a look at the budget on the DPI site and share 
your thoughts with someone on the board.   We will be dis-
cussing what can be done during the budget process and 
would appreciate your input.  At our January board meeting 

we will be hearing from Kathryn Bush, DPI 
Consultant, regarding the budget.  She will 
share the way the budget has been structured 
and why.   
 Although it seems far away, the 
NASP Convention is coming up in February.  I 
will be representing WSPA at the leadership 
meetings that are taking place two days before 
the Convention starts.  These meetings are very 
important to the state organizations to share 
concerns, ideas, successes, and critical issues.  
There are also opportunities to learn leadership 
and organizational techniques, convention ide-

as, etc.  It is quite worthwhile to attend and I intend to learn 
as much as possible to bring back to our Association.   

Please keep in mind that WSPA is going to celebrate it’s 
100th Anniversary next year at the Fall Convention.  There is 
a committee that is planning the celebration and if you would 
like to be part of that let me know.  It will take place in 
Oconomowoc at the Olympia Resort.  We would love to have 
a huge party to celebrate this wonderful organization, so put 
it on your calendars right now! 

I hope you are taking care of yourselves as you work so 
hard to help those in need in your districts.  Remember your 
needs are just as important if you are going to be available to 
others! 

 
Happy Holidays to everyone! 
  Linda 

From WSPA Association Manager for Newsletter:  
 
The next board meeting will occur in January (date and time to be determined). This meeting will be conducted via GoToMeet-
ing and will be a board discussion. The next official board meeting will occur on Wednesday, March 29 at the Radison Paper 
Valley Hotel in Appleton during the WSPA spring convention.  
 
WSPA is still looking for a regional representative for the Southwest Region. If there is any interest in serving as the regional 
representative for this region please contact Kristi Thoreson, WSPA Manager at wspamanager@gmail.com 
 
 
Kristi Thoreson, Ed.S 
WSPA Manager 
 715-490-8333 
wspamanager@gmail.com 

mailto:wspamanager@gmail.com
tel:715-490-8333
mailto:wspamanager@gmail.com
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WSPA Spring Convention  2017 
March 29-31, 2017 

Radisson Paper Valley Hotel 
Appleton, Wisconsin 

 

Kids Matter: Trauma Sensitive and Mentally 
Healthy Schools 

Topics Include: 

 Trauma-Sensitive Schools 

 Transgender  

 NASP Resources 

 CBT 

 Legal Updates 
 
Come join us for great professional development opportuni-
ties!  

Registration for the  
NASP 2017 Annual Convention 

 
Registration is now open for the NASP 2017 Annual 

Convention, February 21–24, 2017 in San Antonio, TX!  
Find details at www.nasponline.org/NASP2017.  

This convention is gives you the opportunity to: 

 Look at challenges with a fresh perspective and 
bring home recommendations from other practition-
ers, 

 Earn continuing professional development (CPD) 
credit for your national certification or state licen-
sure, 

 Enhance your crisis prevention and response capaci-
ty with the PREPaRE curriculum, 

 Learn about the latest research in the profession, 

 Connect with colleagues about future career oppor-
tunities, and 

 Shape the future of the profession by mentoring 
graduate students and early career professionals. 

Topics will include multitiered service delivery, evi-
dence-based interventions, family–school collaboration, sup-
port for diverse populations, and more. 

Locate materials to convince your supervisor to approve 
your attendance, get registration and hotel details, and more 
at www.nasponline.org/NASP2017.  

WSPA Employment Fair 2017 
February 17, 2017 
Chula Vista Resort 

Wisconsin Dells 
  

The only Employment Fair in Wisconsin devoted exclu-
sively to the field of School Psychology! The fair will bring 
together employers and candidates/interns to get acquainted 
through networking and screening interviews. School districts 
from around the state and region are invited to meet with both 
experienced school psychologists seeking a new district and 
school psychology students seeking an internship. 

 Check in for districts/employers will be between 9 and 10 
am 

 Short Orientation for job seekers from 9:30-10 am 

 School psychology candidates are invited to circulate 
among the districts from 10-11:30 am 

 At 11:30, job seekers will be allowed to sign up for 
screening interviews. They will be assigned a random 
number and sign-up as slots are available. 

 Lunch will be available from 11:30 to 12:30 for everyone. 

 From 12:30 pm to 3:00, school district representatives will 
have 15-minute screening interviews to meet individually 
with candidates. 

Opportunities for Job Seekers/Students 

 Meet potential employers from around the State 

 Interview with several potential employers in a single day 
Opportunities for School Districts 

 Find and attract the most qualified candidates from a pool 
of applicants 

 Save time and money in recruiting.  

 Districts will be invited to compose a 250-word descrip-
tion of the position to be posted on the WSPA Website to 
attract candidates. 

 
School District/CESA in Wisconsin $200 
School District/Cooperative in Region $300 
Job Seeker/Intern $15 
 
Details & Registration: https://wspa18.wildapricot.org/event-
2370020  
 
Questions can be directed to Rob Dixon: rdixon@uwlax.edu or 
(608) 785-8441. 

http://www.nasponline.org/NASP2017
http://www.nasponline.org/NASP2017
https://wspa18.wildapricot.org/event-2370020
https://wspa18.wildapricot.org/event-2370020


WSPA  Awards, Scholarships and Recognition 2016-2017 

Wisconsin School Psychologists Association    
Lifetime Achievement in School Psychology  

A Distinguished Service Award  
This award is designed to recognize those unique individuals who deserve special attention by virtue of their broad and 

significant contributions to the welfare of children and the field of school psychology in a number of areas (i.e., professional 
practice; research; state, regional and national leadership; training and supervision; community service, etc.). Candidates must 
be current members of WSPA who are school psychology practitioners, trainers, supervisors, administrators, state consultants, 
or researchers and have made major local, state, and national contributions with 25 years or more of service to the field of 
school psychology. Nominations must be received by January 27, 2017. Criteria and nomination forms can be found at 
wspaonline.org under the AWARDS section.   

Student Scholarships 
WSPA offers three student scholarships: 

 The Allard Award ($250). Intended for a graduate (non-doctoral) student. 

 The WSPA Minority Scholarship ($500). Intended for a graduate student recognized as having a minority status. 
The Bernice Krolasik Memorial Scholarship ($1,500). Intended for a non-traditional graduate (non-doctoral) student. 
 

Candidates must be members of WSPA. Completed nomination packets must be received no later than January 27, 2017.   
The scholarships will be presented at the WSPA 2016 conference awards luncheon in March.  For more information and appli-
cation forms, check wspaonline.org under AWARDS.  Applications will also be mailed to university trainers in November. 

WSPA Friend of Children Award 
 

WSPA members are invited to submit nominations to identify and recognize policy makers, elected officials and public 
servants who have made a significant contribution to children, education, children’s mental health, and/or the field of school 
psychology.  An award is presented annually and nominations are accepted throughout the year.  More information and nomina-
tion forms are available at www.wspaonline.net under AWARDS section. 

WSPA Research Recognition 
 

In an effort to support the ongoing research of its members in the discipline of school psychology, the Wisconsin School 
Psychologist Association would like to recognize members for their projects.  All members who are currently conducting re-
search in the field are invited to apply this recognition. Examples of possible research topics might be determining effectiveness 
of a program you are implementing, establishing background for the exclusionary factors in SLD criteria, etc.  Deadline is Janu-
ary 27, 2017.  More information is available at www.wspaonline.net under the AWARDS section. 

Seeking the 2017 WSPA School Psychologist of the Year 
 

Each year WSPA solicits administrators in all Wisconsin school districts for nominations for the WSPA School Psycholo-
gist of the Year award. WSPA would also like to encourage WSPA members to nominate colleagues deserving of this honor. 
Please nominate practicing school psychologists who you think should be candidates for this award. Nominees must be mem-
bers of WSPA and practicing school psychologists who spend the majority of their time providing direct services to students, 
teachers and parents in school setting.  Trainers, researchers, or administrators are not eligible for this award.  The NCSP is 
desirable.  Completed nomination packets must by submitted by January 27, 2017.  Nominations are online at 
www.wspaonline.net. 

WSPA Board Nominations 

Now is the time to nominate yourself or a fellow school psychologist for the Wisconsin School Psychologists Association 
board! WSPA board participation is an excellent way to help contribute to school psychology’s growth in Wisconsin. Please, 
take a moment now to submit a nomination for the President-Elect position and/or the Treasurer position. It only takes a mi-
nute!  Look for email from WSPA about this or, to link directly to the nomination form, go to: http://uwrf.qualtrics.com/SE/?
SID=SV_bqq0PTyj9NXw04Z 

Questions about these positions may be directed to Scott Woitaszewski, WSPA Nominations and Elections Chair 
at scott.woitaszewski@uwrf.edu or (715) 425-3883. 
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A Salute to our NCSPs 
 
The Nationally Certified School Psychologist credential is the highest standard in our field. To qualify for national certifica-

tion, a school psychologist must meet the established standards of the National Association of School Psychologists (NASP): 
Standards for Graduate Preparation of School Psychologists, Standards for the Credentialing of School Psychologists, Principles 
for Professional Ethics, and the Model for Comprehensive and Integrated School Psychological Services. The NCSP requires 
completion of a 60 graduate semester/90 quarter hours through an organized program of study that is officially titled “School 
Psychology.” NCSPs must have successfully completed a 1200-hour internship in school psychology, of which at least 600 
hours must be in a school setting. NCSPs also must achieve a passing score on the National School Psychology Examination 
administered by the Educational Testing Service. Renewal of an NCSP credential requires 75 hours of continuing professional 
development within a three-year period.  

The Wisconsin School Psychologists Association salutes the following school psychologists in Wisconsin that are recog-
nized as Nationally Certified School Psychologists (NCSP):  

Kerri Abel 
Craig A. Albers 
Julianna M. Alitto 
Gail Karin Anderson 
Tonia L Anderson Ruskin 
Regina Arenz 
Bailey Ann Avers 
Angela Fontanini Axelrod 
Michael I. Axelrod 
Charlie Bagdassian 
Bonnie L. Barker 
Samantha Barsanti 
Amanda Ann Baumann 
Rosin Bergdoll 
Sheila A. Binder 
Cortney Bindrich 
Roberta Bjork-Mathiesen 
Stacy M. Bjorkman 
Sara Boldt 
Mr. Timothy David Bonson 
Jon Bowman 
Elizabeth Brandner 
Angelica Brefczynski 
Robert Breyer 
Richard E. Brigham 
Elliot Lewis Broch 
Gregory A. Brock 
Mary Ann G. Brodjeski 
Julie T Brooks 
Danielle Marie Brown 
Jessica Lynn Brumm-Larson 
David William Cain 
DeMarcia Caradine-Walker 
Melissa (Castaldo) Carlton 
Miranda E. Carrier 
Rachel Ann Caven 
Shobha Chetty 
Christine Christofferson 
James C. Collins 
Miguel Colon-Charneco 
Melissa Coolong-Chaffin 
Michael Corrie 
Andrea Cunha 
Susan K. Davis 
Amanda Rashel DeCaire-Denk 
Shannon K. Dentice 
Gina K. Deutscher 
Beth DeVilla 
Aaron Dickson-Baures 
Alexandra L. Dilling 
Robert J. Dixon 
Courtney Ann Domka 
Laurie Donnell 
Sara Drewniak 
Heather Drumm 
Sara E. Durtschi 

Amy Scheuermann Dwyer 
Kelsey Kristine Peterson 
Dybevik 
Bruce F. Dykeman 
Jennifer Eason 
Sarah M. Edens 
Katie Ann Engel 
Mackenzie Josephine Ferguson 
Nicole L. Forsythe 
Britny Gabert 
Elizabeth R. Gaebler 
Jeffrey Gagliardi 
Megan Galdes 
Lacey Ganser 
Stanley Andrew Garbacz 
Travis S. Gardner 
Jana L. Garl 
William Gerbode 
Jamie Ghere 
Dorothy J. Gibson 
Kathryn Jean Gilbert 
Melissa Glodoski 
Christy K. Glysch 
Angela Shari Goethel 
Jessica Golburg 
Michael Joseph Gontarz 
Jacqualine V. Guest 
Karyn L. Gust-Brey 
Mary Lou Haas 
Ruth E. Hammiller 
Michelle L. Hanna 
Rachael A. Hansen 
Lisa Lynn Hanson-Roche 
Katherine R. Lieske Harder 
Brittany Harn 
Cassandra Marie Harris 
Ann E Hatch 
Jan M. Heinitz 
Margaret Bouquet Hogan 
Tara L. Hogseth 
Kristi R Hooyman 
Kimberly Ann Hopkins 
William L. Howlett 
Todd J. Hrenak 
Melissa Kathleen Hromada 
John P. Humphries 
Kathryn Ann Jackson 
James Jaeger 
Sarah Rae James 
Anne (Katie) K. Johnson 
Margaret Jones 
Traci A. Joslyn 
Dawn M. Kalsow 
Patrick T. Kane 
Kimberly Kapche Green 
Kelly Lynn Kazmierski 

Cory Mueller 
Jessica Muszynski 
Amanda Lynne Myers 
Erica Nagy 
Amy C. Nelson Christensen 
Patty L. Nesheim 
Jocelyn Horn Newton 
Christina Catherine Nielsen 
Emily Elizabeth Niemuth 
Kathleen J. O'Connor 
Dawn Shannon O'Handley 
Shawn K. O´Brien 
Lisa O´Keefe 
Leah Joy Oleniczak 
Sara Ollmann 
Letitia M. Olson 
Sara J. Olson 
Mary Kay Olston 
Heather A. Olwig 
Ken Ortery 
City, State 
Stephanie M. Oster 
Gary J. Ostertag 
Lynda Thompson Palecek 
Kelsey Renee Parkin 
Molly Nicole Paulson 
Sheri Pease 
Paul Pedersen  
Karen Pentek 
Laura Rebecca Pernsteiner 
Susan B. Phelps 
Eugene P. Philipp 
Rosanne Nicole Pieroni 
Ellisen Masters Poelzer 
Erin Prey 
Amy J. Quaschnick 
Ann M. Reyes 
Katy Riederer 
Deanna Rose Marie Rugzie 
Ann J. Rumpf 
Kathy L. Rusch 
Shawna Sabourin 
Kent R. Schafer 
Tracey Scherr 
Clarissa Jean Schienebeck 
Julie A. Schmidt 
Rita M Schmitt 
Kelly L. Schmitz 
Aimee Hogan Schneidewent 
Sarah Schulz 
Dan J. Seaman 
Michelle J. Seligman 
Judith Seliskar-Benzel 
Dena Serwe 
Elika Anne Shapiro 
Jessica Skaaland 

Mary A. Kees 
Kristy Kohler Kelly 
Jennifer Adriane Kemis 
Janet M. Kent 
Herbert King III 
Tonya D. Klem 
David A. Klingbeil 
Marlene L. Koch 
Elizabeth Anne Kock 
Anna LaLoggia Koenigs 
Amy J. Kohl 
Peter J. Kores 
Nancy Kostecki 
Isadore Kozochowicz 
Thomas R. Kratochwill 
Kevin Krivacek 
Rosemary Kropp 
Dawn Rebecca Kuehl 
Patrick J. Kumke 
Lynda K. Lacina 
Philip Larkowski 
Bonnie J. Larson 
Michael J. Lasee 
Katherine Lynn Lawrenz 
James David LeDuc 
Milaney J. Leverson 
Timothy W. Lichtenwald 
Katie Anna Lindemann 
Amber L. Lindsay 
Janice K. Lippitt 
Diane M. Lonsdale 
Julie Lori 
Jeff Ludowissi 
Katherine Anne Mandelin 
Shyre Christensen Mann 
Kristin A. Mariano 
Jessica M. Martin 
Karalyn Massen 
Margaret O'malley May 
James McCarrier 
Rachel Katherine McCarthy 
Dana R. McConnell 
Jennie McMahon 
Dawn Meissner Wheeler 
Melanie Suzanne Meister 
Amanda Kay Melville 
Connie Schlies Menchal 
Amy L. Menchl 
Melissa Mae Metzger 
Susan Meyer 
Caroline Michelson  
Jessica Ann Micol 
Laura M. Miller 
Tami L. Mlodik 
Tea Tektumanidze Mohn 
Scott Moline 6 



Trainers’ Corner 
Trainers Addressing the Shortage 

Christine Neddenriep, UW-Whitewater 
Professional Preparation and Training Representative 

At the fall convention, faculty members from four of the 
seven training programs in the state met to discuss a range of 
topics including addressing the shortage of school psycholo-
gists in Wisconsin. Faculty from UW-Madison discussed 
their proposed addition of an Ed.S. program.  With approval 
from the Board of Regents, the program expects to begin 
accepting applications to begin in Fall 2018. Faculty from 
UW-La Crosse also discussed the addition of an online pro-
gram that mirrors the face-to-face program. Information 
about the program is available at www.uwlax.edu/grad/

school-psychology/program-options/online. With final ap-
proval, the program expects to accept applications to begin 
the program in Fall 2017. The faculty also discussed the 
WSPA Job Fair which will be held Feb. 17, 2017, at Chula 
Vista in the Wisconsin Dells. 

As always, I welcome your input and feedback regarding 
professional preparation and training. Please feel free to con-
tact me at neddenrc@uww.edu with your comments or ques-
tions. 

Stephanie B. Skolasinski 
Rebecca Skupien 
Katherine A. Smith 
Christine M. Sprotte 
Lisa M. Sromek 
Robin L. Stalheim 
Meghan Starr 
Rene E. Staskal 
Ann E. Steele 
Elizabeth Ann Stegemann 
Belinda M. Stevens 

Richard Stillman  
Andrea Taylor 
Connie M. Taylor-Folty 
JaNae Ellen Teer 
Rachel Tiffany 
Andrea Tirabassi 
Denise M Tobianski 
Rob Toepel 
Karalyn Tom 
Claire M. Topp 
Andrea Tresp 

Laura K. Wilde 
Brandee L. Wilker 
Susan A. Williamson 
Marisa A. Winder 
Robyn A. Wood 
Randi R. Woodward 
Anna M Yakesh 
Oi Win Noelle Yeung 
Caitlin Zozakiewicz 
 

Mary Beth E. Tusing 
Jessica A. Umhoefer 
Sarah Anne Urban 
Erin Van Oss 
Andrew James Van Sistine 
Nancy S. Vanderloop 
Gregory A. Walczyk 
Amy Waters 
Jacalyn W. Weissenburger 
Brenda L. Weitermann 
Nicholas B. Westphal 
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DPI Update 
 

How Much Does Your District Recoup from your Services? 
Part 1:  Accessing Medicaid Funds 

Kathryn Bush 
School Psychology Consultant, Wisconsin Department of Public Instruction 

608-266-1999, Kathryn.bush@dpi.wi.gov 

When Boards of Education examine their budgets, they 
often look at personnel costs, and think of them as a drain on 
the scarce resources available.  When looking for ways to cut 
the budget, they often look for cuts “outside the classroom.” 
Sometimes they look at pupil services professionals as a line 
item that can be cut.  Does your superintendent know that 
school psychologists, along with all pupil services and oth-
ers, provide a means to recoup some of those personnel 
costs?  Do you know it? 

Categorical aid and Medicaid are two ways in which 
your employment as a school psychologist helps recoup 
funds for a district.   In the next issue of the Sentinel, the 
topic will be categorical aid.  This issue covers Medicaid.   

Medicaid reimbursement programs in school district are 
widely underutilized. Do you know whether your district 
accesses Medicaid funds for services?  One method of bill-
ing is fee-for-service claiming in which schools submit 
claims for covered services to Medicaid enrolled students 
who have given who have provided consent to bill Medicaid. 
This is accomplished through the School Based Services 
(SBS) program.  If you are formally reporting face to face 
evaluation time, or related services counseling for  students 
with an IEP or an IEP evaluation in process,  your district is 
likely billing for fee-for-service Medicaid billing.  School-
Based Services programs allows the State to claim additional 
federal reimbursement beyond what districts receive in fee-
for-service claims. This is an important distinction because 
it’s possible to claim fee-for-service for services rendered in 
schools but not receive additional School-Based Services 
reimbursement. The distinction depends on whether or not a 
particular service is listed in our State Plan as eligible for 
School-Based Services.  A second method is the Medicaid 
Administrative Claiming Program (MAC). MAC allows dis-
tricts to be reimbursed for staff activities necessary for the 
proper and efficient administration of the Medicaid program. 
If your district participates in Random Moments Time Stud-
ies your district is likely using Administrative Claiming. 

In Wisconsin schools, the SBS benefit allows schools to 

be reimbursed by Medicaid for the following Medicaid-
covered services if the service is included in a student’s IEP 
and the student has provided consent to bill Medicaid: 

 Developmental testing and assessments when resulting 
in a created or revised IEP  

 Attendant care 

 Audiology 

 Nursing  

 Occupational therapy  

 Physical therapy 

 Psychological services, counseling, and social work 

 Speech and language pathology, audiology and hearing 

 Specialized Transportation 
 

To find out more about Medicaid in schools, see the 
issue brief, Accessing Medicaid Funds for School Mental 
Health Services from Substance Abuse and Mental Health 
Services Administration (SAMHSA).  

If you are involved in fee-for-service Medicaid billing, 
you may wish to supply a short report to your school board 
or district administrator to raise their awareness that districts 
are able to receive reimbursement for some services provid-
ed by pupil services professionals. This awareness will help 
those in charge of the budget to understand that pupil ser-
vices providers are not just a line item expenditure, but also 
provide a source of income for the district.  Feel free to use 
this short report which can be quickly filled out by your third 
party billing service provider to help administrators under-
stand the financial contributions of school psychologists, as 
well as the important direct mental health services you pro-
vide to children and youth in your schools. 
 
Nico Mittnacht, Department of Public Instruction, Steve Mil-
ioto, and Theresa Walske, Department of Health Services 
contributed to this article.  

mailto:kathryn.bush@dpi.wi.gov
http://tinyurl.com/NITT-Medicaid
http://tinyurl.com/NITT-Medicaid


Template Report to the Superintendent and School Board 
 

Pupil Services Medicaid Billing 
District:__________________ 
School Year_______________ 
 
Medicaid reimburses our school district for specific services for students with Individual Education Programs (IEPs), when 
those services are listed as related services in the IEP.  In terms of pupil services professionals, Nursing Services and School 
Based Services of school counselors, school psychologists and school social workers are billed by our district.  We or our Medi-
caid third party billing service have reviewed our billing for last school year for the following codes: 

 

 

Procedure Code Description Modifier 

Psychological Services 

T1024 Evaluation & management U1 

T1024 Evaluation & management U2 

T1024 Evaluation & management U3 

Counseling Services 

T1024 Evaluation & management U4 

T1024 Evaluation & management U5 

T1024 Evaluation & management U6 
Social Work Services 

T1024 Evaluation & management U7 

T1024 Evaluation & management U8 

T1024 Evaluation & management U9 

Nursing Services 

T1001 Nursing assessment/evaluation TM 

T1002 RN services, up to 15 minutes TM 

T1003 LPN/LVN services, up to 15 minutes TM 

Modifiers 
U1, U4, U7 refer to evaluation 
U2, U5, U8 refer to individual services 
U3, U6, U9 refer to group services 
TM is for nursing services only and refers to IEP specified services 
 
Last year, our total fee for service billing of Medicaid by Pupil Services Professionals resulted in a total of $_______________ 
returned to our district.  For further questions, please contact: 
 
_______________________________ 
Name 
_______________________________ 
Position 
_______________________________ 
Contact Information   
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NASP News 
Robert J. Dixon, PhD, NCSP 

Greetings! This should be a familiar opening for all 
NASP members that receive my monthly email blasts keep-
ing you up to date with the many resources of NASP. To 
recap activities since the last newsletter, we had our Leader-
ship Assembly Meeting in Bethesda, MD in September. This 
meeting brings together the Board of Directors, Delegates, 
and Chairs of the various committees to set the direction for 
NASP. We have identified four key initiatives: shortages 
(perhaps the mega-key initiative), leadership development, 
implementing the NASP practice model, and advocating 
practitioners as qualified mental and behavioral health spe-
cialists. While these are the national priorities, each one has 
a place in the practice of school psychologists in Wisconsin. 
Shortages of qualified school psychologists are hitting Wis-
consin hard. In the survey I conducted and reported on in the 
last issue, districts may be down as many as 200 FTE! Our 
WSPA Employment Fair will help make those connections 
between districts and candidates, but we have a long way to 
go to cover the shortfall. Leadership development is also 
critical and with the shortages it is important now than ever 
that we step forward. We need to hear from you and have 
you advocate for important legislation – like ESSA, which 
requires the districts to step forward. NASP and WSPA are 
developing resources to help each school psychologist be a 
positive voice in his/her community. This almost leads di-
rectly to the scope of our practice. With the sizeable vacan-
cies, there may be a tendency to reduce the role of the school 
psychologist. We have to advocate for the NASP Practice 
Model as the scope of our practice. How does one advocate 
for this at the district and state level? NASP has the re-
sources to help you make your case. Finally, one can’t forget 
about the mental health needs of children. I think Wisconsin 
is ahead of many other states with the development of the 
School Mental Health Framework and the professional re-
sources around Trauma-Sensitive Schools. Both of these 
underscore the school psychologist as the mental and behav-
ioral health specialist. To help us embrace this role, our 
WSPA President, Linda Servais, has created a theme to her 
presidency to focus on the school psychologist as a mental 
health specialist. So in the end, all four of the NASP Key 
Initiatives really have a home in the landscape of our state. 

The other exciting news for NASP in the last month is 
that there are two candidates to replace me as your delegate. 
In alphabetical order – Katie Johnson and Amanda Myers. 
Both are great school psychologists and would do a wonder-

ful job as your delegate. Please take some time to read their 
candidate statements in the Communique and NASP mem-
bers will vote in January. 

I would be remiss if I did not mention the annual confer-
ence in San Antonio in February 2017. The line-up looks 
fantastic. This will be the first time that NASP has been to 
San Antonio. The last time we were in Texas was 2004 in 
Dallas. The Regional Leadership Meeting will be held at the 
front end of the conference this year with the remainder of 
the week dedicated to professional development and net-
working opportunities. I am looking forward to it and I hope 
to see you there. 

Rob Dixon (WI Delegate), Dan Hyson (MN Delegate) and 
John Kelly (NASP President-Elect) enjoy some networking 

time at the WSPA Fall Convention. 



Call for Submissions 
from WSPA’s Publications Committee  

The Sentinel is looking for articles for upcoming issues. All 
are more than welcome to submit.  Please feel free to contact 
Jennifer Kamke Black, The Sentinel editor, at 
kamkebj@shawanoschools.com with any questions. 
 
 
For all Sentinel Readers: We have a special request for  
interesting stories or experiences you have had (and I know 
any given person has many!) for the new “From the Trench-
es” column. These stories do not have to be lengthy or relate 
to any specific issue; rather, we want to publish stories that 
give us a glimpse of what school psychologists (or other 
school professionals) experience in our unique profession. 
For example, you may like to share an interesting case, “a 
HA!” moments you have had, humorous stories, or other 
experiences that make you feel fortunate to have a career 
working with children and families. The door is wide open! 
 
For Members Who are Active with Your Regional 
Group: We are par ticular ly interested in receiving re-
ports of any meetings, trainings or other activities that have 
taken place--or will be taking place in the near future--within 
your respective regions. We hope you decide to share your 
thoughts and expertise with us and with the members of 

WSPA by submitting a piece to the newsletter. 
 
WSPA Would also Like to Honor School Psychologists 
that have served Wisconsin children during their career.  If 
you ever receive notice or information regarding interesting 
updates (or the death) of a school psychologist (or retired 
psychologist) about whom you feel the Sentinel should in-
clude an article, please forward the information to Jennifer.  
A link to any newspaper article (including obituaries) is very 
helpful, or an article written by a school psychologist that 
knew the person would be greatly appreciated.   
 
For Anyone, Especially Students or Faculty: Submissions 
could include reflections on attendance at regional, state or 
national conferences, book or article reviews, descriptions of 
effective interventions either outlined in the literature or ob-
served on student practica or internships, and/or summaries 
of  your research.  We reserve the right to publish the ab-
stract from submitted materials and to then put the full work 
on the website, if deemed appropriate. 
 
 
We look forward to your submissions.  

Legislative Update 
Wisconsin Legislators Use WSPA Recommendations on RtI! 

Todd Hrenak, Legislative Chair 

All of us know the feeling of starting the day out with a 
long list of things to accomplish and ending the day with the 
same list.  This is why there is nothing quite like the instant 
gratification of mowing the lawn and seeing that you accom-
plished something.  As members of WSPA you should all be 
aware that the WSPA Board often times organizes commit-
tees to help write position papers on critical topics that are 
related to school psychology and education in general.  Re-
cently, there had been a committee that developed a position 
paper that helped address Urban Educational and Achieve-
ment Gap issues.  This position paper had been shared with 
legislative leaders by personally meeting with legislators or 
testifying at hearing around the state.  The following is a 
summary of impact that we had, which seemed a lot like 
mowing the grass. 

Wisconsin Assembly Speaker Robin Vos' Urban Educa-
tion Task Force (http://legis.wisconsin.gov/2015/committees/
assembly/ue), brought together legislators from across the 
state to examine issues in urban education. Last year, 
WSPA's then-President John Humphries formed a work 
group to create suggestions for the committee in a paper on 
"Closing Achievement Gaps." Testimony to the committee 
was provided twice, once in Racine with Jim Haessly talking 
about mental health issues and once in Eau Claire with John 
discussing RtI and how to deal with issues around poverty.  

The legislative group took a number of 
WSPA's recommendations, especially the use of high-quality 
Response to Intervention systems, including brief skill as-
sessments and academic interventions, to improve outcomes 
for all Wisconsin students. WSPA cited RtI as the most ef-
fective way to close achievement gaps. http://
www.wspaonline.net/schoolp…/closingachievementgap.cfm 
In June, Committee Chair Jesse Rodriguez and Representa-
tive Jeremy Thiesfeldt issued recommendations (http://
www.maciverinstitute.com/…/task-force-on-urban-educ…/) 
that included grants for brief assessments of the sort used in 
RtI systems, along with grants for interventions that meet 
high standards for effectiveness. That was great news! Then, 
the great news continued when Representative Sondy Pope 
released her minority party report. https://
wasblegupdate.wordpress.com/…/democrats-release-ur…/  

She also heralded the use of RtI for raising achievement 
of all students and closing gaps. Specifically, "...we recom-
mend the legislature develop a state-level program in which 
a school district can be provided a framework of critical 
components, consistent definitions and applications to sup-
port school-wide implementations of RtI." 

Congratulations to all the WSPA members who contrib-
uted to the white paper. Keep your eyes open for concrete 
proposals in the upcoming state budget. 
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RtI Update 
Consulting with Private/Parochial Schools… A Win-Win! 

By Chris Birr, MTSS/RtI Coordinator 

 In the district I serve, the number of public and private 
schools is almost even. Typically, the relationships with our 
private school neighbors are comfortable, positive, and col-
laborative even though there is an underlying, subtle compe-
tition for students. In my position, I am fortunate to have a 
narrow focus on district level development, deployment, and 
consultation around Multi-Tier Systems of Support. 

 Recently, one of the private schools in our district 
boundaries, reached out to our Director of Student Services 
and requested a meeting to meet and collaborate regarding 
how they could most effectively arrange their resources into 
more of a Multi-Tier Systems of Support (MTSS). The re-
quest from the school and the prevalence of private schools 
in our backyard prompted some questions about how many 
students are in Wisconsin and many students attend public 
and private schools? The table below includes the numbers 
of students enrolled in Wisconsin K-12 schools from 2015-
2016 (WI-DPI, 2016). Private refers to all non-public schools 
in the state.  
 

 
 
For a national perspective, I referenced The Condition of 

Education: Private School Enrollment from the National 
Center for Education Statistics (NCES) and found the fol-
lowing, “In school year 2013–14, some 5.4 million students 
(or 10 percent of all elementary and secondary students) 
were enrolled in private elementary and secondary schools. 
The percentage of all elementary and secondary students 
enrolled in private schools decreased from 12 percent in 
1995–96 to 10 percent in 2013–14, and is projected to con-
tinue to decrease to 9 percent in 2025–26 (the last year for 
which projected data are available).” Wisconsin’s private 
school enrollment appears to be slightly higher than the na-
tional average but it may be reasonable to expect approxi-
mately 10 percent of K-12 students will attend a private 
school.  

Prior to the meeting with the private school, I searched 
“RtI, MTSS, and private school”. The results were paltry at 
best and I wondered whether I queried the wrong terms. 
However, I landed on a presentation from Dr. Michael 
Boyle, Director of the Andrew M. Greeley Center for Catho-
lic Education at Loyola University Chicago (and school psy-
chologist by training). Based on this presentation and a fol-
low up conversation with Dr. Boyle, he confirmed that the 
amount of high quality research involving private schools 
and RTI or MTSS is lacking in quantity, but present in the 
literature. However, Dr. Boyle mentioned that although there 
is a need for more private school research involving MTSS, 
the use of evidence based practices is critically important in 
all schools, public or private. As we continued to discuss 
RTI, regardless of setting, it became clear that the need for 
high quality, tier 1, core instruction is critical for any school 
to improve outcomes for students. 

Total K-12 Enrollment 867,800  

Public Enrollment 867,800 87.6% of total 

Private Enrollment 123,137 12.4% of total 

 As I continued to prepare for the meeting with the pri-
vate school, I was curious if schools without the public 
school resources, could maintain an MTSS framework. A 
recent paper from Shields, Walsh, and Lee-St. John (2016) 
examined whether Catholic Schools using an intervention 
framework obtained more positive results for students com-
pared to schools that were not using an intervention frame-
work. Findings suggested that systemic service provision 
may have the potential to improve outcomes for students 
regardless of the location of the school or the student’s finan-
cial status. School teams that were implementing systemic 
intervention were not typically highly resourced but able to 
maintain a framework of supports through dedication to 
quality instruction and data based decision making. Elabo-
rate structures and numerous interventions were not the criti-
cal element for success. Good instruction, the use of evi-
dence based interventions, use of high quality data to make 
decisions, and family engagement appeared to be the key 
components needed for schools to positively impact all stu-
dents. Sound familiar? It should, the National Association of 
State Directors of Special Education (NASDSE), RTI Blue-
prints from 2008 spell out very similar key components of 
RTI. 

 As the meeting with the private school began, I was 
impressed that the team had selected a reliable and valid 
screening assessment, they were looking for ways to best to 
utilize their limited staff and resources, and they were devot-
ed to improving outcomes for all students in their school. 
However, some obvious challenges also became apparent. 
Although a screening assessment was being administered, 
they had not developed a framework to examine how many 
students were on-track or off-track for proficiency or poten-
tially needed more instruction or intervention. Referrals or 
requests for intervention were primarily based on teacher 
report rather than reliable and valid data, and interventions 
were more likely to be accommodation rather than evidence 
based practice to increase skill levels. 

 I realize that school psychologists will never have 
enough time to complete all that is asked of them in their 
school assignments. However, for those with private school 
neighbors, consider that you will be called on to consult 
about individual students and have to complete private 
school evaluations. By collaborating early, you can help in-
crease the odds that the referrals received are accurate. Effi-
ciency and more accurate referrals is important but high 
quality MTSS benefits all students. 

 If the possibility to collaborate with private schools 
arises, the following could be considered for discussion: 
 Overall MTSS: 

 Using the NASDSE School Level or District Level 
Blueprints (2008), convey the guiding principles of 
MTSS such as: Provide high quality instruction, 
decisions are based on level of attainment and learn-
ing rate, and all decisions are made using reliable 
and valid assessments 

 Emphasize the need to focus on tier 1 first within an 
MTSS framework. If possible, invite private school 
representatives to professional development and 
trainings to address the needs of struggling learners. 

 



Promoting Evidence-based Practices 
By Christine Peterson 

 

Spotlight on: Practicing Mindfulness in School Settings 

Website address: Mindful Schools  
http://www.mindfulschools.org 

 
The Mindfulness Schools project started as an initiative directed toward one school in Oakland, CA. Building on the 

premise of simple to use training resources for staff and students, and experiencing high levels of success, the program has 
evolved to support schools and students nationwide. 

From the Mindful Schools website: “Our courses and curricula are designed for under-resourced public schools facing 
high turnover rates and toxic stress. We offer educators practical skills for self-care, facilitation, and connecting with youth, 
providing simple, effective mindfulness practices that can be integrated into the school day and adapted for diverse environ-
ments.” 

 
The website includes links for: 

 Training and teaching curriculums 

 Resources including research on evidence based practices in Mindfulness 

 Opportunities to connect with other schools and professionals working to implement mindfulness practices around the 
nation. 

Data Based Decision Making: 

 If the school has a universal screening assessment, 
introduce the concept of a target score to assess 
whether grade levels or classes are on track or off 
track for proficiency 

 Provide examples or guidance to interpret screening 
results and help develop data based decision making 
guidelines to prioritize students to provide interven-
tion or additional instruction. 

 Assist private schools in the development of prob-
lem solving teams. This way, schools can monitor 
interventions and determine if interventions are 
having desired effects.   

Intervention Selection: 

 If your district has used a systematic process to 
identify and select evidence based interventions, 
consider sharing the process, references, and criteria 
used 

 Share the skill area categories targeted by each in-
tervention (i.e. phonemic awareness, reading fluen-
cy, math computation). 

  
When discussing MTSS, good practice is good practice 

regardless of location. However, private schools may be re-
ceptive and appreciative of high quality information shared 
with them. School psychologists are in a unique position 
where involvement with private schools can be limited or 
more frequent depending on the need for evaluation of indi-
vidual students. By taking a proactive approach, it could lead 
to increased accuracy of referrals for evaluation and even 
better, improved outcomes for more students in your com-
munity. 

References: 
 Boyle, M. P. (n.d.) Myths and Realities of RTI for Catholic 

Schools. Retrieved from: http://www.luc.edu/media/
lucedu/ccse/pdfs/NCEA_RtI_.pdf 

 Elliott, J., & Morrison, D. (2008). Response to Intervention 
Blueprints: School Building Level Edition. Alexandria, 
VA: National Association of State Directors of Special 
Education, Inc. Retrieved from: https: //
www.nasdse.org/Portals/0/SCHOOL.pdf 

National Center for Education Statistics (n.d.). The Condi-
tion of Education: Private School Enrollment. Retrieved 
from: http://nces.ed.gov/programs/coe/indicator_cgc.asp 

Shields, K. A., Walsh, M. E., & Lee-St. John, T. J. (2016). 
The relationship of a systemic student support interven-
tions to academic achievement in urban Catholic 
schools. Journal of Catholic Education, 19 (3). 

 Wisconsin Department of Public Instruction. Private (Non-
Public) School Enrollment Data: Retrieved from: http://
dpi.wi.gov/cst/data-collections/private-enrollment/excel-
1993-present 

 Wisconsin Department of Public Instruction: Public School 
Enrollment Data: Retrieved from: http://dpi.wi.gov/cst/
data-collections/student/ises/published-data/excel 

  
Specific Private School Resources: 
Andrew M. Greeley Center for Catholic Education. Based 

out of Loyola University-Chicago. Private schools may 
benefit from the Resources tab. 

 Boyle, M (2010) Response to intervention: A blueprint for 
Catholic schools. Washington, DC: National Catholic 
Education Association. 

 Journal of Catholic Education- open access journal focused 
on best practices for Catholic Schools. Although focused 
on Catholic Schools, articles can be generalized. 

 
Thanks to Dr. Boyle for his contributions to, and review of, 

this article.  
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Abstract 
Amy Ellis Nutt’s (2015) novel, Becoming Nicole: The 

Transformation of an American Family is a story of love, 
advocacy, and acceptance. This book review discusses Ni-
cole’s journey as a transgender woman in regards to the Na-
tional Association of School Psychologists (NASP) Practice 
Model. Ethical, consultative, and collaborative practices are 
further explored in this section. Next, connections to scholar-
ly articles, personal testimonies, and insightful literature are 
made.  Here the author addresses public policy, school cli-
mate, and the importance of staff development to promote 
student’s mental and emotional health. Lastly, connections to 
the field of school psychology are made in relation to the 
author’s personal understanding of gender and gender identi-
ty. In this section, readers will gain greater insight into Gen-
der Dysphoria, biological contributions to gender, problem-
solving procedures, and the ramifications of limited re-
sources for transgender youth.  

Keywords: transgender, transgenderism, gender identi-
ty, biases, school psychologists  

 
 

Becoming Nicole: The Transformation of an  
American Family :A Book Review and Critique 

With powerful and descriptive narratives, Becoming 
Nicole: The Transformation of an American Family by Amy 
Ellis Nutt (2015) chronicles the Maines family’s personal 
journey raising a transgender girl. From a young age, Wayne 
and Kelly Maines knew Wyatt was different from his identi-
cal twin brother, Jonas. While Jonas played with trucks and 
action figures, Wyatt spent his time dressing up as the Little 
Mermaid, playing with dolls, and coloring (Nutt, 2015, p. 
21). His female identity was more than a phase; it was Wy-
att’s truth early on (p. 23). Yet, as the Maines family moved 
from New York to Orono, Maine, Wyatt’s identity continued 
to be denied, shamed, and ridiculed by many. 

 Delving into unchartered territory and a close-minded 
world, Kelly did her best to understand, navigate, and en-
courage Wyatt’s expression of self as he entered the Orono 
School District. Living a double life, Wyatt’s outbursts and 
self-destructive behaviors propelled Kelly to seek profession-
al help. Years later, with a transgender label in hand, Wyatt 
changed his name to Nicole and asserted her femininity for 
the first time ever as a fifth-grade student (p. 118). Unfortu-
nately, her middle school career consisted of fighting for her 
rights with bathroom privileges at the forefront. Standing up 
against school policies, bullying acts, and religious organiza-
tions, the Maines experienced continual upheaval as they 
moved from school to school seeking acceptance. All the 
while, they challenged legislation in hopes of providing 
school inclusiveness for their daughter and subsequent 
transgender youth. 

Nicole’s transformative story depicted trials, sacrifices, 
and successes as a transgender female raised in a cisgender 
world. Her story challenges reader’s assumptions and 
demonstrates familial love and advocacy in a new, inspiring 
way.  

Links to School Psychology and  
Professional Development 

The following paragraphs discuss Nutt’s (2015) text in 
relation to the field of school psychology and the National 
Association of School Psychologists (NASP) Practice Model. 
Issues surrounding legality, collaboration, advocacy, and 
school safety will be further explored. 

Domain 10: Legal, Ethical, and Professional Practice 
The foundations of school psychological service delivery 

were discussed throughout Nutt’s (2015) text. One such 
foundation, domain ten, states that school psychologists pos-
sess historical and current knowledge of ethical, legal, and 
professional standards related to the field. Likewise, it is 
their responsibility to disseminate such knowledge and aid 
administrators, school personnel, and parents in their under-
standing. In order to ensure the most up-to-date knowledge, 
it is imperative that school psychologists and other mental 
health professionals engage in life-long learning. By doing 
so, effective practices that respect and promote social justice 
in the workplace will be upheld (National Association of 
School Psychologists, 2016).  

Lisa Erhardt, a school counselor at Asa C. Adams Ele-
mentary school, held herself to these same standards.  When 
Kelly Maines entered her office asking questions about Wy-
att’s “abnormal”  behavior, Erhardt quickly realized she 
needed to learn more about gender identity disorder because 
she “…didn’t have the vocabulary yet to talk to Kelly about 
Wyatt” (Nutt, p. 72). After reaching out to the Rainbow Re-
source Center at the local university, Erhardt gained plentiful 
information, suggestions, and contacts from the LGBT com-
munity (Nutt, p. 73). So, when Wyatt reached the fifth grade 
and the use of public bathrooms became a concern, Erhardt 
was well-equipped to protect him. In order to prevent dis-
crimination, she submitted a Section 504 form to Orono’s 
Special Services Office, which outlined Wyatt’s “disability” 
and the behavioral impacts it had on his education. Her 
knowledge of public policy in relation to transgender rights 
granted Wyatt female bathroom privileges (Nutt, p. 111). 
Sharing this knowledge at the family, school, and district 
level, Erhardt advocated for his rights. She promoted social 
justice and further inclusiveness at Asa Adams Elementary. 

Like Erhardt, school psychologists will encounter 
transgender and gender diverse students in their careers. For 
this reason, school psychologists must follow Erhardt’s ex-
ample and be knowledgeable about current policy. For in-
stance, the 2002 Patsy Mink Equal Opportunity Act protects 
gender identity and expression under U.S. Department of 
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Education Title IX, and the 1984 Equal Access Act permits 
clubs like the Gay-Straight Alliance to be held in public 
schools (Savage, 2016). While Erhardt utilized the 504 Sec-
tion under the 1990 Americans with Disabilities Act, it is 
important to understand that identifying as transgender alone 
does not qualify a student (Savage, 2016). Rather, there must 
be evidence of harmful psychological well-being (e.g. anxie-
ty, self-harm, etc.). Erhardt understood this and so must 
school psychologists. This knowledge could be the differ-
ence between an individual receiving needed support and 
services and an individual experiencing isolation, exclusion, 
and harassment. 

As a future professional, I must be familiar with current 
national and state legislation. This means, like Erhardt, I 
must seek out answers if I find gaps in my knowledge. Ad-
hering to sound legal and ethical practices will not only en-
sure student rights like it did for Wyatt, but it will also en-
force a positive school climate thereby promoting positive 
academic outcomes. 

Domain 2: Consultation and Collaboration 
 Another responsibility that permeates all aspects of 

service delivery is domain two, consultation and collabora-
tion, which outlines the importance of effective communica-
tion patterns among school psychologists, families, teachers, 
and community providers. Examples of professional practice 
may include consulting and collaborating at the individual, 
classroom, and school levels while also advocating for need-
ed change at district, state, or national levels (National Asso-
ciation of School Psychologists, 2016).  

Lisa Erhardt upheld these NASP standards. This is evi-
dent when Kelly described speaking to Erhardt “…several 
times in the three years since their first meeting” (Nutt, 
2015, p. 73). Whenever Kelly called to ask a question, Er-
hardt made sure to answer her inquiries and provide addi-
tional resources. Regularly, they discussed Wyatt’s school 
work, school progress, and mental health status. At other 
times, they problem-solved potential obstacles he might face 
in his immediate future (p. 74). Their mutual goal was to 
make sure Wyatt was comfortable in school; Erhardt’s abil-
ity to effectively communication with Kelly helped achieve 
this goal.  

Also evident was Erhart’s advocacy skills at the school 
level. It was clear that Wyatt’s transition needed to be nur-
tured (Nutt, 2015, p. 77), so she did her best to find solutions 
amidst school policy. For example, after Wyatt insisted that 
he did not want to wear a skirt at the school’s Christmas con-
cert, Erhart suggested he wear baggy shorts instead. Going 
even further, he stood in the middle of his peers at the con-
cert instead of on the boy’s side (Nutt, 2015, p. 78). These 
compromises left Wyatt “…beaming with pride and joy 
throughout the concert” (p. 78).  

His joyful disposition motivates me to further my pro-
fessional development in domain two.  Active participation 
in group projects and classroom discussions, where I will 
practice listening, providing feedback, and problem solving 
with others, is one way to enhance my collaboration and 
consultation skills. Current work experiences, practicum, and 
internship experiences will also strengthen these abilities. 
All act as avenues to practice informing and involving teach-
ers, families, and other mental health professionals in school 
decision making processes. 

Connections to Program and Class 
NASP’s position on lesbian, gay, bisexual, transgender, 

and questioning (LGBTQ) youth states that school psycholo-
gists are ethically obligated to ensure safe, accepting, and 

respectful school climates for LGBTQ students. These envi-
ronments must provide equal opportunities to develop and 
express their personal identities and be free from discrimina-
tion, harassment, violence, and abuse (Savage, 2016). Yet, 
according to GLSEN’s 2013 National Climate Survey, 38% 
of transgender students felt unsafe, 56% heard negative gen-
der expression remarks from peers and adults, 55% were 
verbally harassed, 23% were physically harassed, and many 
students avoided school functions and gender-specific spaces 
because of negative school climates (Savage, 2016).  

Wyatt, after transitioning to Nicole, faced these same 
challenges in fifth-grade. One such instance occurred outside 
the girl’s bathroom. As Nicole walked into the bathroom, 
Jacob, another fifth grader, stated, “I didn’t know there was a 
faggot in my class” (Nutt, 2015, p. 124). These verbal insults 
continued as did Jacob’s stalking behavior. Often times, she 
found him staring at her and following her wherever she 
went (p. 127). It is evident, from both statistics and personal 
testimonies, that bullying, discrimination, and harassment is 
a reality for many transgender students. For this reason, it is 
essential that school psychologists provide services that ad-
dress and discontinue hurtful behaviors while also bolstering 
school inclusiveness.  

School psychologists can do this by addressing school 
policy. This refers to both formal policy such as ant-
harassment and anti-bullying protocol, but also informal 
policies such as dress codes, bathroom privileges, and expec-
tations for overnight field trips (Savage, 2016). Some of the 
hardest times for Nicole took place in locker rooms and 
bathrooms because she wasn’t allowed to use facilities that 
matched her identity (Nutt, 2015, p. 64). This left her feeling 
abnormal (p. 140). Since school policies often exclude 
transgender students, school psychologists must advocate for 
policy change so that their rights to a fair, safe, and respon-
sive school are met. 

In the presence of hostile climates, students are more 
likely to miss school, less likely to pursue post-secondary 
education, and more likely to exhibit lower grade point aver-
ages (Savage, 2016). This was the case for Janet Mock, a 
Hawaiian, African American, transgender woman. On many 
occasions Vice Principal Johnson would tell 15-year-old 
Janet to go home and change because, “Young men don’t 
wear skirts” (Mock, 2014, p. 149). It’s no surprise then that 
insistent teasing and lack of school leadership can result in 
troubling academic outcomes. Unfortunately, these negative 
outcomes also apply to mental health. Students learning in 
hostile climates report higher levels of depression, lower 
levels of self-esteem, and higher rates of substance use and 
abuse (Savage, 2016).  

To combat these harmful outcomes, school psycholo-
gists can provide bullying prevention and intervention ser-
vices. These might include teaching students how to respond 
when they witness acts of bullying or providing school-wide 
social-emotional learning activities that promote greater em-
pathy and understanding towards LGBTQ youth (Fisher, 
2014, p. 196). For example, GLSEN sponsors a No Name-
Calling Week. This is a week-long educational program that 
fosters student dialogue surrounding LGBTQ issues and 
fights to end name-calling, harassment, and discrimination in 
schools (p. 196). This would be a great program to imple-
ment in schools during UW-River Fall’s school psychology 
practicum or internship year.  

Kelly and Wayne Maines did their best to educate staff 
members at Orono Middle School. In fact, they invited Jean 
Vermett, founder of the Maine Gender Resource and Support 
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Service, to lead a workshop on transgender issues (Nutt, 
2015, p. 140). Promoting staff development, just as the 
Maines did, is another universal support that often improves 
school climate (Fisher, 2014, p. 195). 

 In my school psychology graduate coursework, it is 
imperative that I follow the Maines example and educate 
myself and others about transgender issues.  This starts with 
uncovering my own biases and misconceptions through dis-
cussions and project-based learning as well as gaining 
knowledge through literature, journal articles, and guest 
speakers. As I enter into my practicum and internship year, I 
will bring this knowledge and awareness with me to profes-
sional development meetings. Here, I will teach educators 
the necessary skills to make schools safer and more inclusive 
for transgender students.  

Reactions and Reflections 
According to the fifth edition of the Diagnostic Statisti-

cal Manual of Mental Disorders (DSM-5), individuals whose 
gender at birth is contrary to the one they identity with are 
diagnosed with gender dysphoria. One’s desire to be the oth-
er gender must be persistent, at least six months, insistent, 
and cause significant distress in important areas of function-
ing (American Psychiatric Association, 2013).   

While I appreciate that the DSM-5 replaced gender 
identity disorder with a newer, less stigmatized label, I think 
that having a diagnosis at all perpetuates hatred, otherness, 
and misunderstanding toward transgender individuals. Lisa 
Erhardt expressed these same feelings when pulling the 
DSM-IV off her bookshelf and diagnosing Wyatt. She stat-
ed, “It was like she’d pathologized the child right off the bat, 
suggesting there was something wrong with him” (Nutt, 
2015, p. 72). I find it ironic that the DSM-5 aims to remove 
negative connotations with its newer vocabulary (American 
Psychiatric Association, 2013) when wording is not the 
problem, the label is. In my opinion, if we want society to 
see transgender individuals as equal we must rid ourselves of 
a diagnosis altogether. Perhaps then society wouldn’t see 
them as different and less than. 

The debate continues over whether a transgender identi-
ty is a choice or if it has biological roots. Before Dr. Sav-
age’s (2016) diversity course, I didn’t know what it meant to 
be transgender or gender diverse. My religious background 
taught me it was wrong, so I never dug deeper into the sub-
ject. I chose to remain ignorant. Thanks to Nutt’s (2015) 
novel, I now understand that identifying as transgender is 
biologically-based. Physiological evidence can be found in 
brain structures (e.g. BNST), receptor genes, and hormonal 
systems (Nutt, 2015, p. 160). Epigenetic researchers also 
conclude that fetus brain development, impacted by genetic 
makeup and prenatal exposure to hormones, significantly 
influences gender identification (p. 162). Clearly, it is not a 
simple matter of choice; rather, variations in gender identity 
are a result of highly complex biological processes.  

Also supporting this notion is the reality that 80% of 
transgender youth know they are “different” before leaving 
elementary school (Savage, 2016). Wyatt knew before the 
age of three. He asked, “When do I get to be a girl?” or 
“When will my penis fall off” (Nutt, 2015, p. 29)? This was 
also the case for Ryland who was born deaf. After he was 
able to communicate, his first words were, “I am a 
boy” (Savage, 2016). The fact that both child were so young 
yet insistently verbalized their truth proves, at least to me, 
that biology plays a major role in gender identification.  

At age seven, Wyatt’s moods fluctuated daily (Nutt, 
2015, p. 55). His notebooks and diaries depicted violent 

thoughts and his aggressive behavior towards Jonas height-
ened. As he progressed through elementary school, this ha-
tred turned inward as Wyatt pulled out his eyelashes and 
eyebrows (p. 57), plucked out his hair, and incessantly 
pulled at his mouth (p. 61). By fourth grade, teachers noted 
that Wyatt had trouble regulating his emotions and would get 
angry or sad very quickly. They also noted that his self-
confidence was slipping (p. 61).    

When designing and evaluating interventions and in-
structional supports for students, school professionals must 
consider individual needs. According to Nicole Woodward, 
Director of Special Education at St. Croix River Education 
District (SCRED), this can be accomplished using a five-step 
problem solving model (Woodward, 2016). Woodward 
(2016) considers the most important stage to be problem 
analysis, at which time professional teams ask, “Why is the 
problem occurring?” Often times, teachers attribute perfor-
mance deficit to a student’s lack of motivation or skill. This 
isn’t always the case. Wyatt’s anxiety, aggression, and com-
pulsive behaviors were a result of how others saw him (Nutt, 
2015, p. 61). He was a girl, but no one allowed him to ex-
press himself as such. Wyatt was not the problem, the educa-
tional environment was.  

Before reading this novel, I never considered the multi-
faceted components of gender. I now realize that gender and 
gender identity play an intricate role in both academic and 
behavioral outcomes. Thus, when I witness problems as a 
future school psychologist serving on several different pro-
fessional learning committees, I must not jump to conclu-
sions. Yes, the root problem may be attention, unstable home 
life, curriculum deficiency, or lack of practice, but the prob-
lem also might be related to gender identity and social exclu-
sion. Discovering the real problem will help me develop 
policies and practices to better fit students’ needs 
(Woodward, 2016). 

The Maines were extraordinary advocates. Initially, 
when Kelly had questions she contacted the school counse-
lor. When Wyatt experienced harassment at school, Kelly 
contacted the principal (Nutt, 2015, p. 125). When Nicole’s 
female bathroom privileges were revoked, Kelly contacted 
representatives from the Gay and Lesbian Advocates and 
Defenders organization (GLAD). The family never stopped 
fighting as Nicole’s case went from Maines Human Rights 
Commission to civil court to Maine’s Supreme Judicial 
Court where they won the drawn out battle (p. 236).  

Nicole had amazing resources; unfortunately, this is not 
the case for many transgender youth. Many, like Janet Mock, 
have absent or unsupportive parents. Others lack appropriate 
health care to cover hormone supplements. Few have the 
financial ability to hire lawyers and fight legal issues. For 
this reason, it is my responsibility as a school psychologist to 
advocate for students and families who can’t do it them-
selves. I must be a resource for students, parents, schools, 
and community members. I can do this by promoting and 
providing staff training, health alliances, community support 
groups, and school policies that are inclusive of transgender 
rights.   

Concluding Remarks 
It is imperative that school psychologists understand and 

adhere to the National Association of School Psychologists 
(NASP) position statement regarding transgender and gender 
diverse students. To uphold NASP standards, school profes-
sionals must provide safe and inclusive learning environ-
ments for all students. These environments must let students 
explore, question, and freely express their gender identity 
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(Savage, 2016).  
To ensure this, school psychologists must uphold foun-

dational elements including legal, ethical, and professional 
practices. Consultation and collaboration with school person-
nel, families, and community members is another top priori-
ty. The Maines story brings to light the importance of inclu-
sive school environments, school policy, correcting miscon-
ceptions, and advocating for transgender youth. Incorporat-
ing these elements will lead to better academic, behavioral, 
and mental health. School psychologists play an intricate 
role in this process. 
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Wisconsin’s Model to Inform Culturally Responsive Practices: Time for Action 
From the RtI Center 

Despite good intentions and efforts by school systems 
and individual educators across Wisconsin, the achievement 
gaps between our white students and our students of color 
are among the worst in the nation and have persisted for over 
a decade (NAEP, 2015).  It is time for us as educators to take 
action and improve our cultural responsiveness.   

To guide this urgent work, the Wisconsin RtI Center, in 
collaboration with Wisconsin’s Department of Public In-
struction and the Disproportionality Technical Assistance 
Network, has developed Wisconsin’s Model to Inform Cul-
turally Responsive Practices *. This model is intended to 
guide individuals and schools on their journey toward cultur-
al responsiveness, including:  

 WILL: The desire to lead and a commitment to 
achieving equitable outcomes for all students,  

 FILL: Gaining cultural knowledge about ourselves 
and others, and  

 SKILL: Applying knowledge and leading the 
change, skillfully putting beliefs and learning into 
action.  

Over the 2016-17 school year, the Center’s newsletter 
will explore different dimensions of Wisconsin’s Model to 
Inform Culturally Responsive Practices * and identify re-
sources that support personal growth and systems change 
toward equitable outcomes for our students.  
Wisconsin DPI and the RtI Center have a range of supports 
for schools seeking to engage with the model. These include:   

 Wisconsin RtI Center’s Building Culturally Re-
sponsive Systems* training series and technical 
assistance (consider making a part of your school’s 
professional development next year).  

 Professional development offerings from Wiscon-
sin’s Disproportionality Technical Assistance Net-
work*  

 Strategies and eCourses from DPI’s Promoting Ex-
cellence for All* 

We look forward to providing further information on the 
model, resources to support schools, and school examples 
and engaging in more conversation about equity throughout 
the school year.  If you would like assistance using these 

resources or have other questions connect with your Region-
al Technical Assistance Coordinator (RTAC) click here* or 
here*.  

Article Links:  
Wisconsin’s Model to Inform Culturally Responsive Practic-

es-  http://tinyurl.com/hnp3mzf 
Building Culturally Responsive Systems- http://tinyurl.com/

h5l5v57 
Wisconsin’s Disproportionality Technical Assistance Net-

work-  http://tinyurl.com/zrldo6e 
Promoting Excellence for All-  http://dpi.wi.gov/excforall 
TAC Contact information (academic)-  http://tinyurl.com/

zhfgp5r 
TAC Contact Information (behavior)-  http://tinyurl.com/

h9j7soj 
 
Source: 
National Assessment of Educational Progress (NAEP). 

(2015). The nation’s report card. Available http://
www.nationsreportcard.gov 
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ALICE in Wisconsin?   
By Betty DeBoer, WSPA  School Crisis Committee Co-Chair 

Do I mean ALICE in WONDERLAND?   
No, I actually WONDER how ALICE is doing IN WISCONSIN…. 

For those of you unfamiliar with the acronym, “ALICE” 
stands for Alert, Lockdown, Inform, Counter, and Evacuate. 
ALICE provides specialized training for law enforcement, 
healthcare workers, businesses, houses of worship, govern-
ment, higher education, and K-12 school districts on how to 
minimize the death toll by active shooters.  The K-12 district 
training for ALICE is intensive and 2-days long. From what I 
recall from completing the ALICE training three years ago, 
the training includes adrenaline pumping presentations that 
keep the audience members’ eyes glued to the presenters. 
There are drills in the presentations as well. In one drill, each 
participant is shot in an attack while huddled against a wall. 
In another drill, participants throw random objects at a shoot-
er.  In a final drill, participants run wildly through hallways 
making noises to practice disorienting a shooter. I recently 
decided to visit the ALICE website to see how it has changed 
since my own ALICE training. 

The ALICE website now boasts testimonials from the 
following Wisconsin school districts: 

Kenosha, Menasha, Onalaska, Baraboo, Pulaski, New 
Holstein, Westby, Appleton, and Viroqua; however, I’ve 
been contacted by many other Wisconsin school psycholo-
gists reporting their schools have also been ALICE trained.  
When I spoke with one Wisconsin school district safety su-
pervisor about ALICE soon after his school completed the 
training, he indicated that schools are under intense pressure 
by parents and school boards to “do something” to make 
them believe their students are safe.  He thought that ALICE 
provides that “something” even though he had concerns 
about the potential side effects as well as doubts about the 
overall effectiveness of ALICE.  His concerns are not-ill 
founded. There have been lawsuits from staff forced to par-
ticipate in ALICE training who suffered ill effects as well as 
countless anecdotes about physical injury and anxiety result-
ing from participating is such training.  Additionally, school 
psychologists are supposed to be data-based decision makers 
first and foremost…and there is currently no data to support 
the effectiveness of ALICE.  (For confirmation of that state-
ment, one can go to the “Best Practice Considerations for 
School Shooter and Armed Assailant Drills” for a free pdf on
-line. ALICE representatives collaborated on that document 
with the National Association of School Resource Officers 
and NASP.) 

ALICE training focuses on training participants in how 
to respond during a shooting incident in the moment. Fortu-
nately, that same district mentioned earlier now hired Wis-
consin PREPaRE trainers to provide comprehensive training 
so that they will be ready to address crisis prevention 
(mitigation), preparedness, response and recovery.  PRE-
PaRE training addresses a range of crises from bus accidents, 
to student deaths, to natural disasters, to school shootings, 
etc. from prevention to postvention. 

So what’s new with ALICE since my own training?  
ALICE has published books for classroom teachers to use 
with students called “I’m not scared, I’m prepared.” The 
books increase in detail and length based on the students’ 
grade levels.   You can listen to some of these on You Tube 

to get a sense of what they entail.  The https://
www.youtube.com/watch?v=F4vmSsgkhHc is a 2 minute 
version and https://www.youtube.com/watch?
v=95kVEHzRIIU is an 11 minute version. These books try to 
soften the tone of a school crisis and attempt to make the 
training less fear-provoking for children by talking about the 
sheep (students), shepherd (teacher), and wolf (school shoot-
er).  I found the books to be inconsistent with the message in 
the actual training.  The training emphasized that ALICE is 
an acronym but that they do not advocate for intended vic-
tims to necessarily follow the acronym in order.  In other 
words, you don’t have to first Alert others and then go into 
Lockdown, for example. Rather, every potential victim has 
all these options to choose from.  In fact, ALICE advocates 
that children as young as kindergarten age should be allowed 
to decide ON THEIR OWN how to respond in any given 
school shooter situation.  The training also emphasized that 
the teacher is often the first person shot when an intruder 
enters the class so children should not be reliant on their 
teachers for instructions.  The book discusses the options of 
“ruining the wolf’s day” (throwing items at the shooter) and 
“running through the halls” in a “zigzag man-
ner” (disorienting the shooter) as well as knowing the central 
meeting place should they evacuate the building.  The book, 
however, then ignores the central messages of the training 
described above and primarily emphasizes listening to the 
teacher.  

So, ALICE continues to be a popular program in Wis-
consin and continues to develop resources for its training. 
School Psychologists and other mental health professional 
must be at the table, as part of every safety team and crisis 
team. Unfortunately, we are not often thought of when it 
comes to school safety. Mental health and psychological 
safety may not be prioritized nearly as much as physical safe-
ty; that’s where we come in!   

If your school is considering ALICE training, please 
remind administrators that they will still not be “Crisis Pre-
pared.” Rather, they will have only addressed an extremely 
rare type of crisis. And as far as drills go, school should real-
ly repeat drills regularly, even several times a year, to make 
them “stick.”  I encourage schools to get PREPaRE trained 
and have a comprehensive model. Then, based on a vulnera-
bility assessment (not public pressure), if ALICE is viewed 
as appropriate, then proceed carefully, cautiously, and regu-
larly, as we would with any type of drill.  

Please see the Wisconsin Department of Public Instruc-
tion website for information on best practices in crisis prepar-
edness.  The DPI website states, “PREPaRE is the only com-
prehensive curriculum developed by school-based profes-
sionals with firsthand experience and formal training. The 
curriculum builds on existing personnel, resources, and pro-
grams; provides for sustainability; and can be adapted to in-
dividual school needs and size. For upcoming PREPaRE 1 
and 2 trainings go to www.wishschools.org.” 
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26 Pebbles: Lessons from Sandy Hook Elementary 
Robert J. Dixon, PhD, NCSP 

When the UWL Theatre Department announced that 
they were going to hold the worldwide premiere of 26 Peb-
bles, I knew that I had to get school psychology into the dis-
cussion. The focus of the play was on the school shooting at 
Sandy Hook Elementary. I was able to facilitate two “talk 
back” opportunities. The first, geared to the community, 
featured Dr. Steve Brock, Dr. Todd Savage, and Dr. Scott 
Woitaszewski. It was awesome to have these experts in the 
house to talk about school crisis and the associated response. 
The second, geared to the campus, included representative 
from the campus police, the counseling center, student life, 
and victim assistance. So what was the gist of the play and 
the discussion?  

The playwright, Eric Ulloa, conducted over 50 inter-
views with town residents impacted by the mass shooting 
and then weaved it into a compelling story. The story opens 
with a description of Newtown, CT as “Small Town, USA” 
and replayed the traditions that are the hallmark of a close 
knit community. You could almost see your own town 
through the descriptions and the conversations. The shock 
and uncertainty that comes with the shooting unfolded in 
front of your eyes. To say that it was jarring, emotional, and 

overwhelming would be an understatement. Mary Sherlach, 
Sandy Hook’s school psychologist, was included in the 
count of the victims that day. The most provocative points of 
the play came in the after math. Having lived through more 
crisis events than I care to count as a school psychologist, I 
was impressed with the number of controversial topics that 
were discussed including gun rights, mental health, parent-
ing, and the unexpected onslaught of the media and gifts that 
quickly overpowered the town’s capacity to deal with every-
thing at the same time. The final message was hope and re-
covery. It was possible to put the pieces back – not the way 
they were originally placed, but there was some hope and 
community connections that were able to come through in 
the end.  

Taking time for mental health and wellness through the 
community interconnections and the response of all caregiv-
ers was important to see in the play and one that was rein-
forced by both panel discussions. It is critical for school psy-
chologists to stand up and be recognized as mental health 
providers. Through the NASP training of PREPaRE, we 
have the best, most research-based response to an unfortu-
nate tragic school event.  

(L-R) Rob Dixon, Steve Brock, Scott Woitaszewski, and Todd Savage on the set of 26 Pebbles discussing the importance of 
school crisis intervention and response. The names of the victims of Sandy Hook are written on the back of the set.  
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WSPA 2016 Fall Convention Highlights 

Linda Servais, WSPA president, congratulates John Humphries 
on serving WSPA as president June 2014-June 2016. 

Betty DeBoer, nominator, congratulates Julie McGivern 
on her WSPA Lifetime Achievement Award  

Christina Spector helps Kathryn Bush enlighten school psy-
chologists regarding new special education forms. Rosario Pesce presents on advanced crisis skills in schools

-based crisis prevention and intervention. 
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Scott Woitaszewski (left) and Todd Savage lead the  
PREPaRE II workshop. 

Dan Seaman and Liz Gaebler discuss how to create  
sustainable tired supports. 

Elizabeth Cook presents creating opportunities to improve 
learning in trauma-sensitive schools. 

Kathryn Bush outlines the Wisconsin School Mental 
Health framework. 

Rob Dixon excites his listeners with information regarding classroom coaching. 
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Happy Holidays 
from WSPA! 


